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Abstract

Job (dis)satisfaction is an important part of overall satisfaction with life. It is particularly important in
the teaching profession, as the lack of teachers* job satisfaction is often associated with work-related
stress and burnout. Good social relationships can improve the level of job satisfaction of teachers.
The aim of this paper is: 1.) to find out whether there is a link between job satisfaction and the quality
of social relationships; 2.) to find out if there is any correlation between job satisfaction and gender,
age categories and school types of the teachers. Methods: In this paper, the authors analyse data from
a questionnaire survey conducted in 2019, using a sample of 139 teachers of Slovak ethnic schools
in Hungary. Statistical analyses: Relations between job satisfaction, gender, age (work experience)
and type of school are verified by non-parametric tests. Correlation analysis was used to determine
the correlation of social experience and job satisfaction. Results: We found a strong correlation
between job satisfaction items and the items of relationships of teachers and their students,
colleagues and management. Furthermore, the analysis results show that the teachers’ gender was
not significant in terms of job satisfaction. Considering the type of school and the age, statistically
significant differences weren't found between the groups. Within the groups themselves, the highest
job satisfaction appeared in case of teachers of bilingual schools and 36 — 50 year old teachers.
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Abstrakt

PRACOVNA SPOKOJNOST UCITELOV
NA SLOVENSKYCH NARODNOSTNYCH SKOLACH V MADARSKU

Pracovna spokojnost (alebo nespokojnost) je dolezitou sucastou celkovej Zivotnej spokojnosti.
Obzvlast ddlezita je v profesii ucitela, kedZe jej nedostatok sa u ucitelov ¢asto spdja so syndro-
mom vyhorenia. Kvalitné socidlne vztahy mézu znaénym spdsobom zlepSit Uroven pracovnej
spokojnosti ucitelov. Cielom prispevku je 1. zistit, ¢i existuje suvislost medzi pracovnou spokoj-
nostou a kvalitou socidlnych vztahov; 2. zistit, ¢i existuju vztahy medzi pracovnou spokojnostou
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a rodom, vekom, resp. dizkou pedagogickej praxe a typom $koly na ktorej pedagégovia vyucuju.
Metody: V prispevku su analyzované data pochddzajuce z dotaznikového vyskumu uskutocne-
ného v roku 2019 na vzorke 139 ucitelov slovenskych narodnostnych $kél v Madarsku. Statistické
analyzy: Vztahy medzi pracovnou spokojnostou, rodom, vekom, resp. dizkou pedagogickej praxe
a typom Skoly sme overovali neparametrickymi testami. Na zistenie vztahov medzi socidlnou sku-
senostou a pracovnou spokojnostou bola pouzitd bola korela¢na analyza. Vysledky: Bola zistena
pritomnost silnych korela¢nych vztahov medzi polozkami pracovnej spokojnosti a polozkami zis-
tujucimi vztahy pedagogov so Studentami, spolupracovnikmi a vedenim. Z vysledkov analyz da-
lej vyplyva, Ze rod ucitelov nebol vo vztahu k pracovnej spokojnosti vyznamny. Ani pri type Skoly
a veku neboli medzi skupinami preukazané Statisticky vyznamné rozdiely. V ramci skupin vyka-
zovali najvys$Siu pracovnu spokojnost ucitelia dvojjazyénych §kol a ucitelia vo vekovej kategdrii

36-50 rokov.

Klicova slova: pracovna spokojnost, slovenski pedagégovia, Madarsko, socidlne interakcie, vek, rod

INTRODUCTION

Job (dis)satisfaction is key not only to one’s job
performance, but also to one’s overall well-being at
work. Job satisfaction of employees may influence
various areas of both professional and social
life and may influence the general quality of life
and significantly affect the individuals’ work
performance. Negative/positive consequences of
job (dis)satisfaction are not borne only by
the employee, but also by the organization (s)
he works at. Job satisfaction of teachers of Slovak
ethnic schools in Hungary is largely determined
by the current - quite complicated - situation.
This is a result of a number of factors, including
progressive language assimilation in the families,
weak national consciousness  (HomiSinova,
2003), shortcomings in teaching Slovak during
the previous political system, the dominance of
Hungarian in the cur-rent school system, increasing
demand for foreign languages (Szarka, 2000).

1. GOAL

The aim of this paper is to find out if there is
any correlation between job satisfaction and
gender, age (work experience) and school types of
the teachers. A further aim is to find out whether
there is a correlation between job satisfaction and
the quality of social interactions at school.

2. THEORETICAL STARTING POINTS

As reported by Travers (2017), challenging work
tasks and conditions are issues not limited only to
certain school systems or countries, but are essential
issues of teachers worldwide. Recent research
confirmed that teachers highly satisfied with their
jobs are reliable pillars of their school systems — in

terms of health, productivity and long-term
enthusiasm (Dreer, 2021). Teacher’s job satisfaction is
one of the most important predictors of their careers.
Research in this area has repeatedly identified
that satisfied teachers are less prone to stress and
burnout (Skaalvik & Skaalvik, 2011). Moreover,
satisfied teachers teach and support their students
better (Klusmann, et. al., 2008; Kunter et. al., 2013),
they have a higher performance and are less prone
to leave their profession (Blomeke, Huang, Hsieh,
& Wang, 2017; Klassen & Chiu, 2011), which is
particularly important in times when we see high
rates of fluctuation among teachers. According to
Toropova et. al, (2020), the shortage of teachers is
a world-wide problem, teachers’ job satisfaction
needs to be paid more attention.

Teacher’s job satisfaction depends on many
factors, including gender, age, work experience,
working conditions, administrative burden or
inspections (Ma & MacMillan, 1999).

In teachers’ job satisfaction studies, gender is
a frequently examined variable. However, these
studies bring mixed results. According to (Aydin et. al.
2012; Demirtas 2010; De Nobile & McCormick,
2008; Magee, 2013), female teachers have more
positive opinions and perceptions than their male
counterparts. Also, Ma and Macmillan (1999)
concluded that female teachers were more satisfied
with their jobs than male teachers. According
to Huberman (1993), the difference lies in
the fundamental reasons for choosing a teacher’s
career. According to the aforementioned study,
women — rather than men — if they were given
a chance, would not change their minds when
choosing teaching as a career; on the other hand,
men often considered teaching to be rather
an alternative than their main career target.
Extrapolating the above, female teachers, choosing
this career consciously, are more satisfied with
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their jobs. However, some studies showed that
the teachers’ gender does not have a decisive
role in their perception of job satisfaction
(Carlson & Mellor 2004; Crossman & Harris 2006).

Studies examining the correlations of teachers’
job satisfaction and the type of school they teach
at are considerably less numerous than those
examining the correlation with their gender.
Research results published by Crossman and
Harris (2006) indicate that the school type has
a statistically significant impact on the level of
satisfaction, while teachers working at private
schools are more satisfied than those working at
public schools. On the contrary, Sultana, Sarker
and Shafillah (2017) concluded that there was no
significant difference between the job satisfaction
of teachers at public and private primary schools.
Also, Nasima and Alam (2015) proved that in
terms of job satisfaction, there was no significant
difference between teachers working at public and
private universities.

Regarding the relationship of work experience
and/or length of teaching practice and job
satisfaction of teachers, the research results are
ambiguous. Some studies have not found any
significant correlation between work experience
and job satisfaction of teachers (Crossman & Harris,
2006), while others have shown that the longer
teachers remain in their jobs, the less satisfied they
are (Shresta, 2019; van Houtte, 2006; van der Ploeg
& Scholte, 2003). A negative correlation of work
experience and satisfaction is generally attributed
to older and more experienced teachers having
more difficulties with reforms and changes in
education, fewer career perspectives and a higher
rate of burnout (van der Ploeg & Scholte, 2003;
van Maele & van Houtte, 2012). Even Klassen and
Chiu (2010) found that there was a non-linear
relationship between the career length and job
satisfaction. According to their findings, first, job
satisfaction increases with age, then, it decreases,
approaching the end of one’s career. Thus, we
can expect the most experienced teachers to have
a lower level of job satisfaction than their younger,
less experienced colleagues.

Several studies show that job satisfaction and
reaching the professional goals of educators also
depend on the interactions with others at school
(Lortie, 2020). Social contacts and related social
support at the workplace represent a social network

providing information resources, practical assistance,
empathy and interest to the individual. At school,
teachers’ social networks are formed by colleagues,
school management, parents and students. Social
support at work, provided through (in)formal
communication channels, represents one of the key
factors of professional activities (Salanova et. al,
2012). Meta-analyses of research data confirmed
the positive effect of the perceived social support
provided by the management and colleagues on
satisfaction (Chiabur & Harrison, 2008), while
the impact of the management’s social support has
proved to be more significant (Ng & Sorensen, 2008).
According to Tabancali (2016), there is a correlation
of job satisfaction of teachers and the level of social
contacts at work. Social relationships of school
teachers are an integral part of their jobs and affect
the job perception and performance of teachers
(Shapiro, 2010; Troman, 2000). According to van
Maele and van Houtte (2012), the job satisfaction
of teachers is influenced not only by the teachers’
colleagues but also by the school management, while
good social relationships with others at school may
significantly improve this value (Lortie, 2020).

3. METHOD

Methods: The data analysed in this paper come
from the survey conducted in 10 Hungarian
counties between January and April 2019, using
a sample of 139 teachers of ethnic schools.!

Survey sample: Respondents — teachers — were
selected from schools of all three types teaching
Slovak, both in cities and villages. The selection
criteria of the survey sample were employment
(working as an educator of Slovak or in Slovak
currently or in the past) and the availability of
the respondent, regardless of the identification
criteria (age, location, gender). The survey sample
included men (18.7%) and women (88.3%). The age
of the respondents in the sample was 24 — 68 years
(M =48.77,SD = 10.017). The average age of women
was 49.49 years, while the average age of men was
43.44 years. 7.3% taught at monolingual schools,
48.2% at bilingual and 43.1% at schools teaching
the ethnic language as a separate subject.? 54%
claimed to be of Slovak ethnicity, 18.2% claimed
to be Hungarian, while 27.7% claimed to be both
Slovak and Hungarian.

1 At the time of the survey, the number of teachers teaching Slovak or in Slovak in Hungary was 147.
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Procedure: The level of teachers’ job satisfaction
was measured using the following statement: I am
satisfied with my job. Respondents had to choose
the appropriate option from a scale; the score was
then calculated using a seven-point scale, where
1 = I fully agree” and 7 = “I don’t agree at all”.
To determine the quality of social relationships,
we used the following items: My relationship with
puplls/students is... Like in the previous case, the score
was calculated using a 7-point scale, where 1 = “very
negative” and 7 = “very positive”. I have a good
relationship with my colleagues and I perceive support
from the school management. The score was calculated
using a seven-point scale, where 1 = “I fully agree” and
7 =“Idon’t agree at all”.

Statistical analyses: Correlations of job satisfaction,
gender, age and type of school were verified
by non-parametric tests (Kruskal-Wallis and
Mann-Whitney). Correlation analysis was used
to determine the correlation of social experience
and job satisfaction. While doing so, we respected

4. RESULTS
Social interactions and job satisfaction

In the first part of the analysis, we tested
the correlations of job satisfaction and the quality
of social interactions of teachers at ethnic schools
in Hungary. The results showed that there was
a correlation between them (p <0.05). As it is evident
from Table I, we found a significant correlation
between job satisfaction items and the items of
relationships of teachers and their pupils/students,
colleagues and - supporting — management.

Gender and job satisfaction

In this section, we examined the correlations of job
satisfaction and the gender of the teachers. In terms
of average scores, men achieved M=5.56, SD=1.93
and SE=0.483, while women achieved M=6.08,
SD=0.93 and SE=0.085. No statistically significant
differences were found.

Table I: The correlation of job satisfaction and the quality of social relationships

Iam I perceive I have a good My
satisfied  supportfrom  relationship relationship
with my the school with my with pupils/

j management. colleagues. students is...

I am satisfied with my job.
I perceive support from the school management. 3417 -
I have a good relationship with my colleagues. 3627 537 -
My relationship with pupils/students is... .344™ .263™ .383™ -
Table II: The correlation of job satisfaction and gender
Independent Samples T-Test
W df p

I am satisfied with my job

886.500 0.601

Note: Mann-Whitney U test.

the conditions of their application (Field, 2017).

2 In the 2020/2021 school year, there were 37 Slovak schools in Hungary: Currently, there are three types of Slovak

ethnic schools in Hungary:

* Monolingual schools (1) are the ones educating their students in the ethnic language (with the exception of

Hungarian language and literature).

* In bilingual schools (4), students are educated in two languages, with 50 % of the lessons being taught in the ethnic
language. It is up to the schools themselves, which subjects are to be taught in Slovak.

* At schools teaching the ethnic language as a separate subject (32), students are educated in Hungarian; however,
the class schedule also contains the ethnic language and literature, amounting to at least 5 lessons per week, with an
additional lesson of “Slovak studies” per week (Heldakové, 2019).
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Table III: The correlation of job satisfaction and the type of school

School type Mean SD N
bilingual 6.060 1.242 67
monolingual 5.900 0.568 10
teaching Slovak as a separate subject 6.000 1.000 59
Table IV: The correlation of job satisfaction and the age
Factor Statistic df P
AGE - 3 categories 1.419 2 0.492

Note. Kruskal-Wallis Test

School type and job satisfaction

In addition to gender, we examined the correlation
between job satisfaction and the type of school of
the teachers. We found no statistically significant
difference between the respective school types
(H (2) =1.870, p=0.393). The average scores for
the respective school types were very balanced
in all cases. Considering the respective groups,
teachers of bilingual schools were the most positive,
while the lowest average score was achieved by
teachers of the monolingual school.

Age (work experience) and job satisfaction

Finally, we examined the correlation of job
satisfaction and work experience; we assumed
that older teachers would have more work
experience (in the questionnaire, we did not ask
therespondents to provide their career length). We
divided teachers into three age groups: younger
(24-35), middle-aged (36-50) and elder (51-68).
Not even in this case did we see any statistically
significant differences among the age groups (test
statistic=1.419, df=2, p=0.492). When considering
the career length of the teachers, the most satisfied
were the teachers belonging to the youngest
group (M=6.22; SD=0,73), while the least satisfied
were theteachers belonging to the group of 51-68
year-old teachers (M=5.90; SD=1.16).

The analysis results show that the teachers’
gender was not significant in terms of job
satisfaction. Considering the type of school and
the respective age categories, statistically significant
differences were not found between the various
groups. Within the groups themselves, the highest
job satisfaction appeared with teachers of bilingual
schools and 24-35 year-old teachers.

6. DISCUSSION

The presented results show that the quality of social
interactions of teachers at school significantly
correlated with the level of job satisfaction.
The presented findings are in line with the results
of studies confirming the importance of positive
relationships with others at school in terms of
teachers’ job satisfaction (Skaalvik & Skaalvik, 2011;
Troman, 2000; van Maele, D. & van Houtte, M., 2012).
Significant correlations were found in all three
examined fields: work relationships, management
support and relationships with pupils/students.
Similar conclusions were noted by Cockburn
(2000), who claimed that efficient management
and having opportunities to develop professional
capabilities and skills play an important role in
teachers’ job satisfaction. According to Tabancali
(2016), headmasters should promote social
groups organizing curricular and extracurricular
activities. The existence of such groups could lead
to an increase in teachers’ job satisfaction. In
general, these findings indicate that the quality of
school social relationships plays a significant role
in the development of job satisfaction.

The present results also show that gender does not
have a significant impact on the job satisfaction of
Slovak teachers in Hungary. The gender structure
of teachers could be considered as a certain
limitation of the analyses, but this corresponds
to their real situation and copies women’s share
among teachers in Hungary. OECD (2017) claimed
that 79% of the students of pedagogy were female.
Moreover, women had a dominant share at all
levels of compulsory education (97% in primary
education, 77% in secondary education and 64%
in further education). Based on this, it can be stated
that in Hungary, like in other countries, teachers
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are mostly female (OECD, 2017). The same applies
also to the Slovak ethnic education, where the share
of women corresponds to the composition of
the survey sample. The small share of men among
educators is usually explained by their insufficient
salaries. Although this factor plays a significant role,
it would not be right to reduce the entire problem
only to the question of salaries. Other factors also
contribute to the low status of being a teacher and
the insufficient attractiveness of the profession
to men: not enough personal autonomy and
possibilities for self-realization, the directive,
authoritative school management, limited
possibilities of career growth, the overburden
of bureaucracy, predominantly female staff, etc.
The results found are in line with the findings of
other authors (Carlson & Mellor 2004; Crossman
& Harris, 2006), who found minuscule differences
in job satisfaction based on the teachers’ gender.
Aytac (2015), performed a meta-analytic study
of 59 studies, noting small or almost no effect of
the gender on job satisfaction.

The correlation of work experience and job
satisfaction has not been confirmed in the present
study. Our results are contrary to the findings of
Shresta (2019), according to whom older teachers
exhibit greater job satisfaction than their younger
counterparts, or to the findings of van Maele and
van Houtte (2012), according to whom the longer
the career, the lower the job satisfaction of teachers
is. This is in line with the argument that older
teachers with longer practice are more exhausted
than their younger colleagues and thus they are
also less satisfied. The correlation of age and job
satisfaction may be a result of a generation gap

and the different value systems of the teachers.
Likewise, a nonlinear relationship of the age
and the job satisfaction of teachers, as stated by
Klassen and Chiu (2010), has not been confirmed.
The results also show that the age composition
of the survey sample (M=48.8) corresponds to
the representative data of the TALIS 2018 project
performed with teachers in Hungary (M=48); in
both cases, the teachers’ age surpassed the OECD
(2019) mean (M=44). As in the case of gender,
our findings may have been partly influenced by
the uneven age structure of the respondents.

Our results also show that the type of school does
not correlate with teachers’ job satisfaction. In this
context, the results obtained are in line with those
of Sultana, Sarker and Shafillah (2017) and Nasima
and Alam (2015), who claim that there was no
significant difference between the job satisfaction
of teachers at public and private schools and
universities. Teachers of bilingual schools
expressed the highest level of job satisfaction,
so we can assume that a potential in-crease in
the number of bilingual ethnic schools would lead
to an increase in the job satisfaction of teachers
and, possibly, to a more successful preservation of
Slovak ethnicity in Hungary.

The presented results may be interpreted
considering the fact that job satisfaction has
a direct impact on work performance. The survey
study conducted by Judge et. al (2001), based on
meta-analysis of 312 survey samples involving
54,417 people, confirmed a correlation of job
satisfaction and work performance (although
not as significant as expected, since the overall
correlation coefficient was approx. 0.3).

CONCLUSIONS

In terms of teachers’ job satisfaction, research reported its relatively higher level, compared to
other professions (Travers & Cooper, 1996; Bota, 2013). The level of teachers’ job satisfaction is
not only an important predictor of their work at school, but also of their intention to leave their
jobs (Crossman & Harris, 2006; Skaalvik & Skaalvik, 2011; Somech & Drach-Zahavy, 2000). Even
the analysis performed by the Australian Association for Research in Education (McKenzie, Rowley;,
Weldon, & Murphy, 2011) on a sample of 2144 teachers shows that the probability of leaving the job
is more than six times higher among teachers feeling dissatisfied with their work.

This paper was supported by the scientific grant agency of the Ministry of Education, Science,
Research and Sport of the Slovak Republic and of Slovak Academy of Sciences VEGA 2/0012/19
Reflection of Slovak national educational system in Hungary in the context of the present and other

perspectives of its functioning.
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